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Giovanni and the Beanstalk
 Teacher Evaluation Form

Date of Performance: _________________

School: ____________________________________

Total Students in Attendance: __________

Grade Levels:_______________________________

Name of Teacher: ___________________________
Grade(s) Taught:  ____________________________

Address: _______________________________________________________________________________

City: __________________  State: ______   Zip Code: ________  County(Please Include): ____________

Demographics. For Virginia Opera grant documentation, please list the number of students attending who were:

White _____
Black  _____
Asian  ______  Hispanic  _____
Other ______
Disabled _____

Pre-Performance.

Did you use the Teacher/Student materials provided? 
___ Yes

___No

If you did not receive the study guides they are also available online at http://www.vaopera.org/html/educationoutreach/studyguides.cfm 

If No, please indicate why: ________________________________________________________________

If Yes, please rate the quality and suitability of the guide:


____Excellent
____ Good
____ Fair
____ Poor

Post-Performance.

How would you rate the quality of the performance?


____Excellent
____ Good
____ Fair
____ Poor

How would you rate the quality of the experience overall?

____Excellent
____ Good
____ Fair
____ Poor

Did you find the performers easy to understand?


____Excellent
____ Good
____ Fair
____ Poor

Virginia Opera appreciates any comments or suggestions you may have.  Please note that your comments may be included in future marketing materials.  Check here _____ if you do NOT wish to have your comments used in promotional materials.  (Continue comments on back if you wish) THANK YOU!

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_____________________________________________________________________________________________
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Signature _________________________________________

Please Mail To: Virginia Opera Education, P.O. Box 2580, Norfolk, VA 23501
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Name:________________________ School: _________________________ Grade: ____

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________
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In your hands is a teacher guide to accompany the Virginia Opera Education Performance you will be presenting at your school.  It is our hope that this teacher guide will assist you and your students in making the most of your experience with Virginia Opera.  Opera brings together music, drama, dance, language, literature, history, and geography, and we encourage you to incorporate this teacher guide into your curriculum and use the art form of opera to supplement your students’ educational experience.

This teacher guide includes background information and essay/discussion topics as well as a series of ready to use student activity sheets.  This guide is designed to benefit both educator and student with regard to the inter-disciplinary approach to education.  Also included are follow up worksheets which encourage students to express what they saw, heard, and learned from the performance.  We invite you to use this guide to augment your existing curriculum for language arts, music, social studies, science, and mathematics.

We at Virginia Opera believe that the performing arts are an essential component of every student’s education and that all students should be afforded the opportunity to experience live theater.  We sincerely hope that your experience with Virginia Opera is entertaining, educational, and inspiring and will serve as a catalyst for a life long appreciation of opera.
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A Short History of Opera

The word opera  is the plural form of the Latin word opus, which translates quite literally as work.  The use of the plural form alludes to the plurality of art forms that combine to create an operatic performance.  Today we accept the word opera as a reference to a theatrically based musical art form in which the drama is propelled by the sung declamation of text accompanied by a full symphony orchestra.

Opera as an art form can claim its origin with the inclusion of incidental music that was performed during the tragedies and comedies popular during ancient Greek times.  The tradition of including music as an integral part of theatrical activities expanded in Roman times and continued throughout the Middle Ages.  Surviving examples of liturgical dramas and vernacular plays from Medieval times show the use of music as an “insignificant” part of the action as do the vast mystery and morality plays of the 15th and 16th centuries.  Traditional view holds that the first completely sung musical drama (or opera) developed as a result of discussions held in Florence in the 1570s by an informal academy known as the Camerata  which led to the musical setting of Rinuccini’s drama, Dafne, by composer, Jacopo Peri in 1597.

The work of such early Italian masters as Giulio Caccini and Claudio Monteverdi led to the development of a through-composed musical entertainment comprised of recitative sections (secco and accompagnato) which revealed the plot of the drama; followed by da capo arias which provided the soloist an opportunity to develop the emotions of the character.  The function of the chorus in these early works mirrored that of the character of the same name found in Greek drama.  The new “form” was greeted favorably by the public and quickly became a popular entertainment.

Opera has flourished throughout the world as a vehicle for the expression of the full range of human emotions.  Italians claim the art form as their own, retaining dominance in the field through the death of Giacomo Puccini in 1924.  Rossini, Bellini, Donizetti, Verdi, and Leoncavallo developed the art form through clearly defined periods that produced opera buffa, opera seria, bel canto, and verismo.  The Austrian Mozart also wrote operas in Italian and championed the singspiel (sing play), which combined the spoken word with music, a form also used by Beethoven in his only opera, Fidelio.  Bizet (Carmen), Offenbach (Les Contes d’Hoffmann), Gounod (Faust), and Meyerbeer (Les Huguenots) led the adaptation by the French which ranged from the opera comique to the grand full-scale tragedie lyrique.  German composers von Weber (Der Freischütz), Richard Strauss (Ariadne auf Naxos), and Wagner (Der Ring des Nibelungen) developed diverse forms such as singspiel to through-composed spectacles unified through the use of the leitmotif. The English ballad opera, Spanish zarzuela and Viennese operetta helped to establish opera as a form of entertainment which continues to enjoy great popularity throughout the world.

With the beginning of the 20th century, composers in America diverged from European traditions in order to focus on their own roots while exploring and developing the vast body of the country’s folk music and legends.  Composers such as Aaron Copland, Douglas Moore, Carlisle Floyd, Howard Hanson, and Robert Ward have all crafted operas that have been presented throughout the world to great success.  Today, composers John Adams, Philip Glass, and John Corigliano enjoy success both at home and abroad and are credited with the infusion of new life into an art form which continues to evolve even as it approaches its fifth century.
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The Operatic Voice
A true (and brief) definition of the “operatic” voice is a difficult proposition.  Many believe the voice is “born,” while just as many hold to the belief that the voice is “trained.”  The truth lies somewhere between the two.  Voices that can sustain the demands required by the operatic repertoire do have many things in common.  First and foremost is a strong physical technique that allows the singer to sustain long phrases through the control of both the inhalation and exhalation of breath.  Secondly, the voice (regardless of its size) must maintain a resonance in both the head (mouth, sinuses) and chest cavities.  The Italian word “squillo” (squeal) is used to describe the brilliant tone required to penetrate the full symphony orchestra that accompanies the singers.  Finally, all voices are defined by both the actual voice “type” and the selection of repertoire for which the voice is ideally suited.

Within the five major voice types (Soprano, Mezzo-Soprano, Tenor, Baritone, Bass) there is a further delineation into categories (Coloratura, Lyric, Spinto, Dramatic) which help to define each particular instrument.  The Coloratura is the highest within each voice type whose extended upper range is complimented by extreme flexibility.  The Lyric is the most common of the “types.”  This instrument is recognized more for the exceptional beauty of its tone rather than its power or range.  The Spinto is a voice which combines the beauty of a lyric with the weight and power of a Dramatic, which is the most “powerful” of the voices.  The Dramatic instrument is characterized by the combination of both incredible volume and “steely” intensity.

While the definition presented in the preceding paragraph may seem clearly outlined, many voices combine qualities from each category, thus carving an unique niche in operatic history.  Just as each person is different from the next, so is each voice.  Throughout her career Maria Callas defied categorization as she performed and recorded roles associated with each category in the soprano voice type.  Joan Sutherland as well can be heard in recordings of soprano roles as diverse as the coloratura Gilda in Rigoletto to the dramatic Turandot in Turandot.  Below is a very brief outline of voice types and categories with roles usually associated with the individual voice type.

	
	Coloratura
	Lyric
	Spinto
	Dramatic

	Soprano
	Norina (Don Pasquale)

Gilda (Rigoletto)

Lucia (Lucia di Lammermoor)
	Liu (Turandot)

Mimi (La Bohème)

Pamina (Magic Flute)
	Tosca (Tosca)

Amelia (A Masked Ball)

Leonora (Il Trovatore)
	Turandot (Turandot)

Norma (Norma)

Elektra (Elektra)

	Mezzo-Soprano
	Rosina (Barber of Seville)

Angelina (La Cenerentola)

Dorabella (Così fan tutte)
	Carmen (Carmen)

Charlotte (Werther)

Giulietta (Hoffmann)
	Santuzza (Cavalleria)

Adalgisa (Norma)

The Composer (Ariadne auf Naxos)
	Azucena (Il Trovatore)

Ulrica (A Masked Ball)

Herodias (Salome)

	Tenor
	Count Almaviva (Barber of Seville)

Don Ottavio (Don Giovanni)

Ferrando (Così fan tutte)
	Alfredo (La Traviata)

Rodolfo (La Bohème)

Tamino (Magic Flute)
	Calaf (Turandot)

Pollione (Norma)

Cavaradossi (Tosca)
	Dick Johnson (Fanciulla)

Don Jose (Carmen)

Otello (Otello)

	Baritone
	Figaro (Barber of Seville)

Count Almavira (Le nozze di Figaro)

Dr. Malatesta (Don Pasquale)
	Marcello (La Bohème)

Don Giovanni (Don Giovanni)

Sharpless (Madama Butterfly)
	Verdi Baritone

Germont (La Traviata)

Di Luna (Il Trovatore)

Rigoletto (Rigoletto)
	Scarpia (Tosca)

Jochanaan (Salome)

Jack Rance (Fanciulla)

	Bass
	Bartolo (Barber of Seville)

Don Magnifico (Cenerentola)

Dr. Dulcamara (Elixir of Love)
	Leporello (Don Giovanni)

Colline (La Bohème)

Figaro (Marriage of Figaro)
	Buffo Bass

Don Pasquale (Don Pasquale)

Don Alfonso (Così fan tutte)
	Basso Cantate

Oroveso (Norma)

Timur (Turandot)

Sarastro (Magic Flute)


Opera Production

Opera is created by the combination of myriad art forms.  First and foremost are the actors who portray characters by revealing their thoughts and emotions through the singing voice.  The next very important component is a full symphony orchestra that accompanies the singing actors and actresses, helping them to portray the full range of emotions possible in the operatic format.  The orchestra performs in an area in front of the singers called the orchestra pit while the singers perform on the open area called the stage.  Wigs, costumes, sets and specialized lighting further enhance these performances, all of which are designed, created, and executed by a team of highly trained artisans.

The creation of an opera begins with a dramatic scenario crafted by a playwright or dramaturg who alone or with a librettist fashions the script or libretto that contains the words the artists will sing.  Working in tandem, the composer and librettist team up to create a cohesive musical drama in which the music and words work together to express the emotions revealed in the story.  Following the completion of their work, the composer and librettist entrust their new work to a conductor who with a team of assistants (repetiteurs) assumes responsibility for the musical preparation of the work.  The conductor collaborates with a stage director (responsible for the visual component) in order to bring a performance of the new piece to life on the stage.  The stage director and conductor form the creative spearhead for the new composition while assembling a design team which will take charge of the actual physical production.

Set designers, lighting designers, costume designers, wig and makeup designers and even choreographers must all be brought “on board” to participate in the creation of the new production.  The set designer combines the skills of both an artist and an architect using “blueprint” plans to design the actual physical set which will reside on the stage, recreating the physical setting required by the storyline.  These blueprints are turned over to a team of carpenters who are specially trained in the art of stage carpentry.  Following the actual building of the set, painters following instructions from the set designers’ original plans paint the set.  As the set is assembled on the stage, the lighting designer works with a team of electricians to throw light onto both the stage and the set in an atmospheric as well as practical way.  Using specialized lighting instruments, colored gels and a state of the art computer, the designer along with the stage director create a “lighting plot” by writing “lighting cues” which are stored in the computer and used during the actual performance of the opera.

During this production period, the costume designer in consultation with the stage director has designed appropriate clothing for the singing actors and actresses to wear.  These designs are fashioned into patterns and crafted by a team of highly skilled artisans called cutters, stitchers, and sewers.  Each costume is specially made for each singer using his/her individual measurements.  The wig and makeup designer, working with the costume designer, designs and creates wigs which will complement both the costume and the singer as well as represent historically accurate “period” fashions.
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As the actual performance date approaches, rehearsals are held on the newly crafted set, combined with costumes, lights, and orchestra in order to ensure a cohesive performance that will be both dramatically and musically satisfying to the assembled audience. 
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ALTO (It.)

The lowest female voice.  Also called contralto.

ARIA (It.)

pronounced (AH-ree-ah) - A song for solo voice.

BARITONE 

pronounced (BARR-ah-tone) - The middle range male voice, between tenor and bass.

BASS

pronounced (BASE) - Lowest of the male voices.
COSTUME 

Clothing a singer wears to portray a character.
COMPOSER 

The person who writes the music.
DESIGNER 

The person who creates the scenery, costumes and lights. 
DUET 

pronounced (do-ET) - Music written for two people to sing together, usually to each other.
ENSEMBLE 

Two or more singers singing at the same time to express their emotions and tell the story.
LIBRETTO (It.) 

pronounced (lih-BRET-oh) - The word literally means “little book.”  The

text or words of an opera.
MELODY 

A series of musical tones that make up a tune.
MEZZO-SOPRANO (It.)


pronounced (MEDZ-oh soh-PRANH-oh) - The middle female voice, between soprano and contralto.

OPERA 

pronounced (AH-per-ah) - A play that uses singing instead of speaking and is accompanied usually by piano in rehearsals and orchestra in performances.
PIANO (It.) 

pronounced (pee-AN-oh) – A musical instrument used to accompany singers in rehearsals when there is no orchestra.  The orchestral score is reduced from parts for many instruments to one part for the pianist, which combines all the important music that must be played to give a complete sound for the singers.

RECITATIVE 

pronounced (ress-it-uh-TEEVE) - A type of music using words sung with the rhythm of natural speech with some melody added.  Recitative can come before an aria or stand alone and it gives information or moves the story along.

REHEARSAL 

The time singers and musicians spend practicing before a performance.

PROPS 

Objects placed on the stage, excluding scenery.  Short for “properties.”

SCORE 

The book which contains both the music and the text of the opera.

SET 

The scenery used on the stage to show location for the action.
SOPRANO (It.)

pronounced (soh-PRANH-oh) - The highest female voice.
STAGE DIRECTOR 

The person who decides how the singers will move on stage and how they will act while they are singing their parts.

TENOR 

pronounced (TEH-nor) - The highest male voice.
TRIO (It.)
pronounced (TREE-oh) - Music written for three characters to sing together.

VIBRATO (It.)

pronounced (vi-BRAH-toe) - The natural way for a voice or instrument to enlarge its sound through a very rapid but very tiny waver in pitch.  
VOCAL RANGE
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Giovanni and the Beanstalk
Cast  

Giovanni’s Mother / Beanstalk (Mimi)…………………………..Soprano

Giovanni ……………………………………....................................Baritone
The music from Giovanni and the Beanstalk is originally from Puccini’s “La Boheme” and Mozart’s “Don Giovanni”.
Brief Summary

Giovanni is instructed by his mother to go to the market and sell their last possession, the family cow. He meets a stranger who trades him five magic beans for the cow. Giovanni’s mother is angry and throws the beans out the window. A gigantic beanstalk begins to grow and come alive. Giovanni discovers the beanstalk and they introduce each other. Her name is Lucinda, but everyone calls her Mimi. Mimi tells Giovanni that she must receive regular water and sunlight so she can grow big and tall. He agrees to help her with that. Giovanni waters the stalk and it grows big and tall. Giovanni looks at the Mimi and decides that he would like to climb up the beanstalk and see what is up in the clouds. 

Giovanni takes his first climb and he arrives in a land high up in the clouds. The land happens to be the home of a giant who becomes angry when he sees Giovanni. Giovanni decides to steal a large bag which contains musical instruments. Giovanni brings them down the beanstalk and shows them to Mimi. 

Giovanni decides to climb the beanstalk a second time and this time steals a large musical scroll. He runs back down the stalk and unfurls the scroll to find a musical staff displayed with a tune on it. Using one of the instruments, Mimi and Giovanni sing the song of the scroll. 


For the third time, Giovanni climbs the beanstalk and returns with a magic jukebox. Giovanni and Mimi have fun pressing the buttons on the jukebox, each of which plays a different type of dance. Giovanni tries to dance with Mimi and teases her by pulling on her stalk. She screams and tries to free herself. She does, but Giovanni picks up the magic watering can and throws the remaining at Mimi, which misses her and is wasted. 


Mimi starts to wither and die because she has not received any water, but Giovanni has no more water. Giovanni tries everything to revive her. He tries milk and soda pop on her, but nothing works. She faints, appearing to be dead. Giovanni decides to seek the help of the giant and now realizes he was wrong to have stolen those things, so he gathers them up and takes them back to the giant. In return, the giant makes it rain to revive Mimi. All live happily ever after having learned some valuable lessons. 

Jack and the Beanstalk
(Original story by Joseph Jacob)

There was once upon a time a poor widow who had an only son named Jack and a cow named Milky-white. And all they had to love on was the milk the cow gave every morning, which they carried to the market and sold. But one morning Milky-white gave no milk and they didn’t know what to do. 


“What shall we do, what shall we do?” said the widow, wringing her hands. 


“Cheer up, mother, I’ll go and get work somewhere,” said Jack. 


“We’ve tried that before, and nobody would take you,” said his mother; “we must sell Milky-white and with the money, start shop. 


“All right, mother,” says Jack; “it’s market day today, and I’ll soon sell Milky-white, and then we’ll see what we can do.”


So he took the cow’s halter in his hand, and off he started. He hadn’t gone far when he met a funny looking old man, who said to him: “Good morning, jack.”


“Good morning to you,” said Jack, and wondered how he knew his name. 

“Well, Jack, and where are you off to?” said the man. 


“I’m going to market to sell our cow here.”


“Oh, you look the proper sort of chap to sell cows,” said the man; “I wonder if you know how many beans make five.”


“Two in each hand and one in your mouth,” says Jack, as sharp as a needle.


“Right you are,” said the man, “and here they are the very beans themselves,” he went on, pulling out of his pocket a number of strange looking beans, “As you are so sharp,” says he, “I don’t mind doing a swap with you – your cow for these beans. 


“Walker!” Says Jack; “wouldn’t you like it?”


“Ah! You don’t know what these beans are, “said the man; “if you plant then overnight, by morning they grow right up to the sky.”


“Really?” says Jack; “you don’t say so.”


“Yes, that is so, and if it doesn’t turn out to be true you can have your cow back.”


“Right,” says Jack, and hands him over Milky-white’s halter and pockets the beans. 


Back home, Jack goes, and as he hadn’t gone very far it wasn’t dusk by the time he got to his door. 


“Back already, Jack?” said his mother; “I see you haven’t got Milky-white, so you’ve sold her. How much did you get for her?”


“You’ll never guess, mother,” says Jack. 

“No, you don’t say so. Good boy! Five pounds, ten, fifteen, no, it can’t be twenty.”

“I told you couldn’t guess. What do you say to these beans; they’re magical, plant then overnight and—“ 


“What!” says Jack’s mother, “have you been such a fool, such a dolt, such an idiot, as to give away my Milky-white, the best milker in the parish, and prime beef to boot, for a set of paltry beans? Take that! And as for your precious beans, here they go out of the window. And now off with you to bed. Not a sup shall you drink, and not a bit shall you swallow this very night. 

So Jack went upstairs to his little room in the attic, and sad and sorry he was, to be sure, as much for his mother’s sake, as for the loss of his supper. At last he dropped off to sleep. 


When he woke up, the room looked so funny. The sun was shining into part of it, and yet all the rest was quite dark and shady. So Jack jumped up and dressed himself and went to the window. And what do you think he saw? Why, the beans his mother had thrown out of the window in to the garden had sprung up into a big beanstalk which went up and up and up till it reached the sky. So the man spoke the truth after all. 


The beanstalk grew up quite close past Jack’s window, so all he had to do was to open it and give a jump on to the beanstalk which ran up just like a big plaited ladder. So Jack climbed and he climbed and he climbed and he climbed and climbed till at last he reached the sky. And when he got there he found a long broad road going as straight as a dart. So he walked along and he walked along and he walked along till he came to a great big tall house and the doorstep there was a great big tall woman. 


“Good morning, mum,” says Jack, quite polite like. “Could you be so kind as to give me some breakfast?” For he hadn’t had anything to eat, you know, the night before and was as hungry as a hunter. 


“Its breakfast you want, is it?” says the great big tall woman, “its breakfast you’ll be if you don’t move off from here. My husband is an ogre and there’s nothing he likes better than boys broiled on toast. You’d better be moving on or he’ll soon be coming.”


“Oh! Please, mum, do give me something to eat, mum. I’ve had nothing to eat since yesterday morning, really and truly, mum,” says Jack. “I may as well be broiled as die of hunger.”


Well, the ogre’s wife wasn’t such a bad sort after all. So she took Jack into the kitchen, and gave him a hunk of bread and cheese and a jug of milk. But Jack hadn’t half finished these when thump! Thump! Thump! The whole house began to tremble with the noise of someone coming. 

“Goodness gracious me! It’s my old man,” said the ogre’s wife, “what on earth shall I do? Come along quick and jump in here.” And she bundled Jack into the oven as the ogre came in. 


He was a big one, to be sure. At his belt he three calves strung up by the heels, and he unhooked them and threw them down on the table and said: “Here, wife, broil me a couple of these for breakfast. Ah! What’s this I smell? Fee-fi-fo-fum, I smell the blood of an Englishman. Be he alive, or be he dead, I’ll have his bones to grind my bread. 


“Nonsense, dear,” said his wife, “you’re dreaming. Or perhaps you smell the scraps of that little boy you liked so much for yesterday’s dinner. Here, you go and have a wash and tidy up, and by the time you come back your breakfast’ll be ready for you.”


So off the ogre went, and Jack was just going to jump out of the oven and run away when the woman told him not. “Wait till he’s asleep,” says she; “he always has a snooze after breakfast.”


Well the ogre had his breakfast, and after that he goes to a big chest and takes out of it a couple of bags of gold and sits down counting them till a t last his head began to nod and he began to snore till the whole house shook again. 


Then Jack crept out on tiptoe form his oven, and as he was passing the ogre he took one of the bags of gold under his arm and off he pelters till he came to the beanstalk, and then he threw down the bag of gold, which, of course, fell into his mother’s garden, and then he climbed down and climbed down till at last he got home and told his mother and showed her the gold and said: “Well, mother, wasn’t I right about the beans? They are really magical, you see.”

So they lived on the bag of gold for some time, but at last they came to the end of that so Jack made up his mind to try his luck once more up a the top of the beanstalk. So one fine morning he rose up early, and got on to the beanstalk, and he climbed and he climbed and climbed and he climbed till at last he got on the road again and came to the great big tall house he had been to before. There, sure enough, was the great tall woman standing on the doorstep. 


“Good morning, mum,” says Jack, as bold as brass, “could you be so good as to give me something to eat?”


“Go away, my boy,” said the big, tall woman, “or else my husband will eat you up for breakfast. But aren’t you the youngster who came here once before? Do you know, that very day my man missed one of his bags of gold.”

“That’s strange, mum,” says Jack, “I dare say I could tell you something about that but I’m so hungry I can’t speak till I’ve had something to eat.”


Well the big tall woman was that curious that she took him in and gave him something to eat. But he had scarcely begun munching it as slowing as he could when thump! Thump! They heard the giant’s footstep, and his wife hid Jack away in the oven. 


All happened as it did before. In came the ogre as he did before, said: Fee-fi-fo-fum,” and had his breakfast of three broiled oxen. Then he said: “Wife, bring me the hem that lays the golden eggs. So she brought it, and the ogre said: “Lay,” and it laid an egg all of gold. And then the ogre began to nod his head, and to snore till the house shook. 


Jack crept out of the oven on tiptoe and caught hold of the golden hen, and was off before you could say “Jack Robinson.” But this time the hen gave a cackle which woke the ogre, and just as Jack got out of the house he heard him calling: 


“Wife, wife, what have you done with my golden hen?” 


And the wife said: “Why, my dear?”


But that was all Jack heard, for he rushed off to the beanstalk and climbed down likea house on fire. And when he got home he showed his mother the wonderful hen, and said “Lay” to it; and it laid a golden egg every time. 


Well, Jack was not content and it wasn’t long before he determined to have another try at his luck up there at the top of the beanstalk. So one fine morning, he rose up early, and went on to the beanstalk, and he climbed and he climbed and he climbed and he climbed till he got to the top. But this time he knew better than to go straight to the ogre’s house. And when he got near it, he waited behind a bush till he saw the ogre’s wife come out with a pail to get some water, and then he crept into the house and got into the copper. He hadn’t been there long when he heard thump! Thump! Thump! As before, and in came the ogre and his wife. 

“Fee-fi-fo-fum, I smell the blood of an Englishman,” cried out he ogre. “I smell him, wife, I smell him.”


“Do you, my dearie?” says the ogre’s wife. “Then if it’s that little rogue that stole your gold and the hen that laid the golden eggs he’s sure to have got into the oven. But Jack wasn’t there, luckily, and the ogre’s wife said: “There you are again with your fee-fi-fo-fum. Why, of course, it’s the laddie you caught last night that I’ve broiled for your breakfast. How forgetful I am, and how careless you are not to know the difference between live un and a dead un.”

So the ogre sat down to the breakfast and ate it, but every now and then he would mutter: “Well, I could have sworn –“and he’s get up and search the larder and the cupboards, and everything, only, luckily, he didn’t think of the copper. 


After breakfast was over, the ogre called out: “Wife, wife, bring me my golden harp.” So she brought it and put it on the table before him. Then he said “Sing!” and the golden harp sang most beautifully. And it went on singing till the ogre fell asleep, and commenced to snore like thunder. 


Then Jack lifted up the copper lid very quietly and got down like a mouse and crept on hands and knees till he came to the table when he got up and caught hold of the golden harp and dashed with it towards the door. But the harp called out quite loud: “Master! Master!” and the ogre woke up just in time to see Jack running off with his harp. 


Jack ran as fast as he could, and the ogre came rushing after and would have caught him only Jack had a start and dodged him a bit and knew where he was going. When he got to the beanstalk the ogre was not more than twenty yards away when suddenly he saw Jack disappear, and when he came to the end of the road he Jack underneath climbing down for dear life. Well the ogre didn’t like trusting himself to such a ladder, and he stood and waited, so Jack got another start. But just then the harp cried out: “Master! Master! And the ogre swung himself down on to the beanstalk, which shook with his weight. Down climbs Jack, and after him climbed the ogre. By this time Jack had climbed down and climbed down and climbed down till he was very nearly home. So he called out: “Mother! Mother! Bring me an axe, bring me an axe.” And his mother came rushing out with the axe in her hand, but when she came to the beanstalk she stood shock still with fright, for there she saw the ogre just coming down below the clouds. 

But Jack jumped down and got hold of the axe and gave a chop at the beanstalk which cut it half in two. The ogre felt the beanstalk shake and quiver so he stopped to see what the matter was. Then Jack gave another chop with the axe, and the beanstalk was cut in two and began to topple over. The ogre fell down and broke his crown and the beanstalk came toppling after. 


Jack showed his mother his golden harp and what with showing that and selling the golden eggs, jack and his mother became very rich, and he married a great princess and they lived happily ever after. 

Select Musical Instruments used in
Giovanni and the Beanstalk
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Flute: The flute is a musical instrument of the woodwind group. It produces its sound from the flow of air across an opening.  The stream of air is directed across a hole in the instrument and it creates a vibration of air at the hole.  The flute is the oldest known wind instrument. It dates back to 9th Century BC. The original flutes were made of wood but in the 1800’s; flutes began to be made out of metals. 

Trumpet:  A trumpet is a musical instrument with the highest pitch in the brass family. They are constructed of brass tubing bent twice into an oblong shape. It is played by blowing air through closed lips, producing a “buzzing” sound. 
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French Horn: The French horn is a brass instrument consisting of about 12 feet of tubing wrapped into a coil with a flared bell. To produce different notes on the horn, one must do many things – the four most important are pressing the valves, holding the appropriate amount of lip tension, blowing air into the instrument, and placing the hand in the bell. More lip tension and faster air produces higher notes. Less lip tension and slower air produces lower notes. 
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Triangle: The triangle is a musical instrument from the percussion family. It is a bar of metal bent into a triangle shape. It creates sound primarily by way of vibrating itself struck by a metal beater giving it a high-pitched, ringing tone.  

Meet the Composers in 

Giovanni and the Beanstalk
[image: image25.wmf]Giacomo Puccini
Puccini was born in Tuscany, Italy in 1858 into a very musical family. His father died when he was five years old and was sent to live with his uncle to continue his musical studies. Puccini was considered to be an undisciplined student by his uncle. Later Puccini took a position as a church organist and choir director. When he saw a performance of Verdi’s Aida, Puccini was inspired to write an opera of his own. At the age of 21 he enrolled at the Milan Conservatory and wrote Messa.

From 1891 until 1921 Puccini lived at Torre del Lago where he wrote some of his more famous operas. Following his success with LA BOHEME, Puccini created a series of popular operas, including TOSCA (1900), MADAMA BUTTERFLY (1907), and THE GIRL OF THE GOLDEN WEST (1910). He became known as a true man of the theater, as he was highly sensitive to evoking atmosphere and character and were always very dramatic. Only TURNADOT (1926), his last opera, dealt with a fantastical, larger-than-life theme. 

While his wife and family were important, Puccini also loved fast cars. He was almost killed in an automobile accident in 1903.

In 1920 Puccini began work on his final opera, TURANDOT, a Chinese fairy-tale about a cold-hearted princess who learns the meaning of love. It was eventually discovered that he was suffering from throat cancer. He had been a chain cigar smoker most of his life. He entered a clinic in Brussels for experimental treatment, where he died on November 29, 1924, with the score of TURANDOT unfinished. It was completed by his student Franco Alfano, but when Toscanini conducted the premiere in Milan in 1926, he laid down his baton at the point at which Puccini’s music stopped, in tribute to the composer. 
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Wolfgang Amadeus Mozart

Mozart was born in Salzburg, Austria on January 27, 1756. His father, Leopold, was a court musician for the Archbishop of Salzburg and the family grew up in an atmosphere of musical instruction, practice and rehearsals. Leopold Mozart realized that his son was a musical genius when the boy was only three years old. At that early age he would climb up on the piano bench and play, by ear, difficult pieces that he had heard his father rehearsing with other musicians. Within a year or two he picked up a violin and played that, too, expertly. By the age of six, little Wolfgang had already composed minuets and other pieces of serious music. 

Between the ages of 10 and 17, Mozart composed music for special occasions at his school in Salzburg. At 12, he wrote his first opera – his favorite type of composition. Even at the age of 14, he displayed a genius for musical drama that leading composers of the period did not have and that, in fact, few before him had shown. 

He composed an incredible number of pieces, including his most famous piano concerti, the remarkable last symphonies (numbers 35-41), ten of his most beautiful string quartets, the clarinet concerto, and his monumental Mass in C minor. In 1782, he married Constanze Weber, who was also from a musical family. Although they were happy together, Constanze was extravagant and disorganized, unfortunately making their financial situation even more precarious. 

In the last few years of his life, Mozart collaborated with the brilliant Italian Lorenzo da Ponte, who provided the libretti for three of the composer’s greatest operas. Despite the brief success of these operas – THE MARRIAGE OF FIGARO, DON GIOVANNI, and COSI FAN TUTTE – Mozart was still unable to make a decent living or secure a steady job. The pressure of this bleak economic outlook contributed to Mozart’s declining health and by the time he wrote his last opera, THE MAGIC FLUTE (1791), he was near physical and emotional collapse. Despite this, he undertook the composition of his profoundly moving Requiem Mass. 

The story of this Requiem, depicted in the popular play and film Amadeus, is one of the strangest in Mozart’s biography. A mysterious man, wearing a mask, appeared one day at Mozart’s door and offered the composer a commission for a Requiem (a special work for chorus and soloists to be sung during funeral services of the Catholic church). The unknown visitor stipulated one condition, however – his identity would remain a secret, even to Mozart. The composer began work, but he became obsesses by the suspicion that the devil or some supernatural force had asked him to write this Requiem and that it would be for Mozart’s own funeral. He never lived to learn that a wealthy man had commissioned the work in secret so that he might later pass it off as his own composition. 

By the end of 1791, Mozart was too broken in health and spirit to continue writing. He died at the age of 35 in December of that year, from what is believed to have been typhus. Since his wife was also sick at the time and unable to make proper funeral arrangements, he was buried in an unmarked grave in a pauper’s cemetery. 
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Investigate…..

the opera!!

WHAT DOES THE WORD OPERA MEAN?

The meaning of the word "opera" comes from the Latin word "opus" which means a "work."  What is a "work?"  It is something that a person makes or thinks up.  It is a poem or a song or a drawing or a composition or any other creative thing a person makes.  The plural of opus is opera.  "Opera" means "works" in the Latin language.  Today we use the word "opera" to describe one large work of performing art that combines many kinds of performances.  Opera = many works that are combined together.  In opera there is a symphony orchestra, a dramatic play or comedy, singing and acting, scenery, costumes, special lighting and sometimes dancing.

WHERE DID OPERA BEGIN?

Opera was created over 400 years ago in Florence, Italy.  In 1597 a composer named Jacopo Peri wrote a play that was sung throughout instead of spoken.  He did this because he was trying to write a play the way the ancient Greeks did.  During this time period educated people were trying to learn all they could about the world of ancient Greece and imitate it.  This first opera was about a character in Greek mythology and was called Daphne.  The idea of presenting plays that were sung became very popular and more and more composers began to combine music and drama.  Love of opera spread all over Europe and eventually the world.  Operas have been written in every language and their popularity shows no signs of slowing down.

As in a play, designers must be called in to create the costumes, lights, sets and makeup for an opera production.  As the actual performance approaches, the singers have dress rehearsals where they get to wear their new costumes and perform in front of the newly crafted scenery.  Rehearsals give the singers an opportunity to practice their music and their acting with each other.

In opera, the composer sometimes writes both the words and the music.  However, the person who usually writes the words is the librettist.  

HOW IS THE OPERATIC VOICE DIFFERENT?

Operatic singing is different from popular singing.  There is more vibration in an opera singer's voice.  This vibration is called vibrato, an Italian word.  It helps the singer hold notes for a long time without taking a breath.  Proper breathing is very important because the air in the lungs must be let out very slowly in a controlled way.  Opera singers must be able to sing very high and very low, in a wide range and sing fast runs, which are many notes in a row, sung very rapidly.  They do not use microphones or amplifiers to project their voices.  All the power in their voices must come from inside their bodies.  It takes years of study and breath control to learn how to do this.  The highest singing voice is called soprano and the lowest voice is bass.  Opera singers must also be able to sing in different languages because most operas are performed in the language in which they were originally written.



Now that you know all about opera, see if you can fill in the blanks 

below with the correct answer.  For Grades 3-6.

1. The person who writes the music is the ________________________________.

2. The first opera was about ____________________________, a character in Greek mythology.

3. The person who writes the words to an opera is called a _______________________.

4. Opera was first performed in _________________________________.

5. The person who creates the sets and costumes is a ___________________________.

6. _________________________ composed the first opera when he wrote a play that was sung instead of spoken.

7. The singers have ____________________________ so they can practice their music.

8. A play that is sung throughout is an ___________________________.

9. The Italian word for the vibration of an opera singer’s voice is __________________.

10. Many notes in a row that are sung very rapidly are called ______________________.



For Grades 2-6.


_______________________


WHO

wrote the first opera?






WHAT
was the name of the first opera?

WHERE
was the first opera?

WHEN
was the first opera?

WHY

was the play sung not spoken?

Opera Word Search

Find and circle the hidden words.  For Grades K-3.


S T A G E F Z C T C

B G T E M P O P M S

Y D O L T E S L I A

S O P R A N O N O C

A O J U S H G Q P O

R U L P P E B T E S

I R O M R Z A P R T

A R V G E S S G A U

P D U E T T S E F M

P I A N O I O P F E



 Find and circle the hidden words.  For Grades 3-5.

   

   W O J T E H O O A I F A S C D V S M 

   K F N R E N T R E E R R P J W S I L 

   D E O A A U I K L P E T O P P S N C 

   E C M R I A D A A N Z S R Q O Z G D 

   S C P U V P S B S M C E P I Y X E E 

   C O J H T R B E U M Y H J D T K R S 

   S O M V A S M S S A B C W Q C I U I 

   A A M E Q B O T V I B R A T O Z O G 

   N T H P L V N C M X X O N F A Q Y N 

   O E K E O M L A R E P O L F O U R E 

   R N A O E S P F S T L S T A G E E R 

   A O Y Z B X E P Z Y E O H P R B N W 

   J R Z C Q M S R Y U K M D X L K E P 

   T O F M L A Y R R C Q A P Y T T C X 

   O T T E R B I L B A R I T O N E S S 

   Y X V S N L M E C B A R V Q D S Z Y 

ARIA

BARITONE

BASS

COMPOSER

COSTUME

DESIGNER

DUET

ENSEMBLE

LIBRETTO
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Can You See Sound?

Sound is all around.  Wind whispering through the trees, birds singing, music playing, and people laughing are all examples of things that reach our ears as sound.

Sounds are produced when objects vibrate or shake back and forth.  These vibrations make the air around the object move.  This movement of air is called sound waves.  When a sound wave reaches another object, it makes that object vibrate as well.  If you could see sound waves, they would look like rounded shapes spreading out from the source of the vibration, like the ripples that spread out when a penny is dropped into a well.  Try the observation experiments below to hear and see how sound waves travel.

The Wishing Well Experiment

Materials:

· A large pan of water

· Pennies

Directions:

Place the large pan of water on the ground.  Stand above the pan and drop one penny at a time into the water.

· Describe what happens.

· What do you think causes this to happen?

· Draw what you see in the space provided below.

Try this experiment using different size coins.  Describe what happens and why.

Next, try breathing deeply and blowing air at the center of the pan of water.  Blow softly, then blow hard.  Describe what happens.  Do you use more air or less air when you sing softly?  Do you use more air or less air when you sing loudly?

What is Resonance or Can You Feel Sound?
When you dropped the penny into the water, you saw waves.  You can also see objects vibrate and feel their movement as they produce sound.

Materials:

-Tuning Fork



-Tape




-Thread

-Water




-Ruler




-Craft Stick

-Ping pong ball



-Rubber band



-Pencil

Directions: 
Hold one edge of a ruler tightly against your desk. Pluck the other end of the ruler tightly.

Listen.

Describe what you hear. _________________________________________________________

_____________________________________________________________________________

What did you see? ______________________________________________________________

_____________________________________________________________________________

Clench the craft stick in your teeth. Pluck the end of the stick and listen. 

Change the length and try again. 

What did you hear? _____________________________________________________________

_____________________________________________________________________________

What did you feel? ______________________________________________________________

_____________________________________________________________________________

Strike a tuning fork and hold it to your ear. Slowly draw it away from and towards your ear. Draw a picture of what you think was happening between the tuning fork and your ear. 


Tape a ping pong ball on a thread. While holding the thread, strike the tuning fork and touch the ball with it. Observe what happens. What makes all these activities the same? ________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________



Activities

Written by Melissa Sullivan

Jack and the Beanstalk
K-5
Objective:  To introduce the story of  Jack and the Beanstalk
Procedure:

1) Orally tell students the name of the story that will be read.  Encourage students to tell you what they already know about the story. Some students may say different things regarding what happens to the Jack and the Giant at the end.  Explain to students that Jack and the Beanstalk has many different versions and each story is written a little differently.

2) Introduce the cover, title, author, and illustrator. Before reading, explain that although the word 'enormous' is not part of the title of this story, there will be some enormous things to be on the lookout for! 

3) After reading, discuss the items in the story that could have been called 'enormous.' (beanstalk, giant, objects in the giants house, etc.)
Extensions:
· Brainstorm words that begin with the /b/ sound as at the beginning of the word beanstalk. 

· Read How a Seed Grows or  One Bean.  Then plant lima beans near the class' Enormous "Kinder" Garden! Loosely wrap three to four lima beans in a wet paper towel. Place inside the plastic sandwich bag, but do not seal. Attach the bags to the window. Watch for sprouts to form within a few days!

· You might try an experiment with your beans! Place some of the bags in a dark spot. Ask students to predict , which  seeds will grow the best. Why? Review with students that all living things need in order to grow -water, air, food.

· Keep track of your fast bean growth in a separate Bean Journal or add it to your Garden Journal.

SOLs met in this activity:

E/W: K.1 (a), K.3 (f), K.8 (c, d, e), 1.1 (a), 1.2 (a), 1.3 (d), 1.9 (c, d, e, f), 2.2 (b), 2.3 (b, c, d), 2.8 (a, c, d, f, g)

How to Grow a Beanstalk 
K-5
Objective: The students will brainstorm ideas, select & sequence appropriate information, and write a "how to" paragraph. 

Procedure: 
1) Review sequencing. Have students think about how Jack’s beanstalk grew and then talk about how a real beanstalk would grow. 

2) Brainstorm the steps aloud. Show pictures of the beanstalk growing from Jack and the Beanstalk and then show a non-fiction book of a real beanstalk growing. Discuss both with the students. Brainstorm more if necessary. 

3) Sequence the steps necessary to grow a beanstalk. Discuss how to put ideas into sentences. Students write their paragraphs on paper or a beanstalk (whatever you want to use for creativity). 

For Your Information: 
If you use Thinking Maps, you can use a Circle Map for the brainstorming part of the lesson and the Flow Map for the sequencing part of the lesson. 

Extension: 
This is an excellent activity for reinforcing the use of sequencing words other than "second", "third", "fourth", etc. 

Class Discussion Questions: 
What do we need to do to turn these ideas into sentences? 

What do you call the special sentence needed at the beginning of the paragraph? (main idea) 

What does a main idea sentence tell the reader about the paragraph? 

English SOLs met in this lesson:

E/W.1.12   E/W.1.13   E/W.2.10   E/W.2.9   E/W.3.7   E/W.4.7   E/W.4.8   E/W.5.7 
Anticipation Guide

K-5
Objective: Students will self-assess their knowledge, understanding and opinions about Jack and the Beanstalk and/or Giovanni and the Beanstalk using an 
anticipation guide. 
Procedures:

1) The teacher should write statements about either Jack and the Beanstalk and/or Giovanni and the Beanstalk. Most of the statements should be open-ended enough for students to agree or disagree with the statement. All statements should be ambiguous enough so that students don’t agree or disagree based upon what they “think” is the correct answer.

2) Create the anticipation guide to include the following three columns:

	Before
	Statement
	After

	Agree     Disagree


	Example:

1. Jack is a good decision maker.

2. Giovanni is a greedy character
	Agree     Disagree




3) Include 5-6 statements about the story.

4) At the start of your opera lessons, have the students complete the BEFORE column by reading the statement and deciding whether they agree or disagree with the statement. Students should place a check on the line which corresponds with their decision.

5) After you have seen the opera (or read the story), have the students revisit the anticipation guide and complete the AFTER column in the same manner as the BEFORE column.

6) Use the anticipation guide as a catalyst for class discussion, conferencing with the students and/or groups, writing prompts, and essay questions. Focus students on how their thinking has changed through studying the opera.

SOLs met in this lesson:

E/W K.8 (a), 1.9 (a, b, c, d), 2.7 (a, b) 2.8 (a, b, c), 3.5 (a, b, c), 4.5 (a), 5.5 (a,b,c)

Gathering and Organizing Information

K-5
Objective: Students will use a graphic organizer tool to gather and organize information.


Procedures:

1) Identify  a topic of study at the top of the data retrieval chart. You could choose opera, fairy tales, Italian composers, etc.

2) Identify the sub-topics or questions for investigation on the subject and create columns on the data retrieval chart. Much like a matrix, categories may overlap one another on the chart.

3) Have students work independently or in small groups to investigate the sub-topics or questions and complete their data retrieval chart.

4) Have the class work together to review the information gathered.

Topic: ________________________________

	
	Sub-topic (question)
	Sub-topic (question)
	Sub-topic (question)

	Feature
	
	
	

	Feature
	
	
	


SOLs met in this lesson:

E/W K.11, K.12, 1.12, 2.8, 2.11, 3.7, 3.9, 3.10, 4.5, 4.6, 5.6, 5.7

Questions from 
Giovanni and the Beanstalk

K-5
Objective: Students will use a strategy for debriefing during and after viewing Giovanni and the Beanstalk. 

Procedures:

1) As the students come into class, each is handed a sealed envelope which contains a question pertaining to the discussion of Giovanni and the Beanstalk. This is a good opportunity to differentiate according to student readiness as the questions posed may be tiered in accordance with readiness levels.

Examples of basic questions:

Who were the main characters in Giovanni and the Beanstalk?

What did Giovanni get for his cow?

What happened to the beans?

What things did Giovanni collect?

Why did Mimi get sick?

Examples of harder questions:

How is Giovanni like Jack?

Why do you think Giovanni brought those particular items back to Mimi?

How do you think Mimi felt as she was presented each of the items?

2) The students are instructed to keep the envelope sealed until the end of the lesson.

3) At a time designated by the teacher, the students may open their envelopes, read their questions, and respond (orally or in writing) based upon the information provided during the lesson.

SOLs met in this lesson:

E/W K.1, K.2, K.3, 1.1, 1.2, 2.3, 3.1, 4.1, 4.2, 5.1, 5.2

Question Cubes

K-5
Objective: Students will be prompted to create questions about Giovanni and the Beanstalk
Procedures:

1) Discuss the story of Giovanni and the Beanstalk.

 2) You should then give pairs of students “cubes”. You can either print words on wooden cubes (purchased from a craft store) OR make paper cubes (design below). Students may work individually, in pairs, triads or quads. No more than 4 students per group is recommended for this activity. One cube should have the words; how, where, why, who, what, when. The other cube should have the words; might, would, can, is, did, will

3) Have the students roll both cubes. Using the words that appear on both cubes, have the students write a question For example, if the words “how and “would” appear on the cubes when rolled, a question may be “How would you have solved the problem of Mimi being sick in the story?”. Questions must include both words that appear on the cubes.

4) Have the students create a list of questions without editing, revising, or eliminating ideas. In the beginning, this is similar to brainstorm.

5) Have the students review their list of questions in order to create a final list of questions. Some questions may be repetitive while others may need to be revised or edited.  

SOLs met in this lesson: E/W K.2, K.3, K.8, K.11, 1.1, 1.2, 1.3, 1.9, 1.12, 2.1, 2.3, 2.8, 2.12, 3.1, 3.5, 4.1, 4.2, 4.4, 4.8, 5.1, 5.2, 5.5. 5.8, 5.9
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Using words to describe
K-1
Objective: 
To have children identify words that are used to describe parts of Giovanni and the Beanstalk 

Words that are paired in Giovanni and the Beanstalk (you may find others): 

Beanstalk/green


trumpet/brass

Beans/magic


triangle/silver

Mimi/tall



sharps/ tick-tack-toe

Giovanni/Mimi’s friend

dance/waltz

Flute/woodwind family

Giant/angry

Procedure: 
1) Students should have seen the performance of Giovanni and the Beanstalk

2) Have words and/or pictures listed on cards.

3) Have students match the cards and then discuss their choices with the class

SOLs met in this lesson:

E/W K.2 (b, c, d), 1.2 (a)

Reader’s Theatre 
K-2
of Jack and the Beanstalk
Objective: To let children participate in a reader’s theatre version of Jack and the Beanstalk 

Website for Reader’s Theatre script: 


http://www.pcboe.net/les/elderweb/Readers'%20Theater%20Scripts%20and%20Links/Jack%20and%20the%20Beanstalk.pdf
Procedure: 
1) Read the script with/to the students

2) Assign parts to students

3) Have students act out the script

4) Discuss what would make the performance better the next time

5) Act out the story again.

SOLs met in this lesson:

E/W K.1 (c), 1.1 (c), 2.1 (b)

1-1-1 Share Out for Being a Good Citizen 
K-2
Objective: 

1. Students will be pre-assessed to identify what makes a good citizen

2. Students will discuss, together with the class, what it takes to be a good citizen


Procedures:
*This should be done after class has seen Giovanni and the Beanstalk
1.
The day before the lesson, create or give the students the 1-1-1 strategy: Have them list the following:


1 thing they believe that made Giovanni a good citizen


1 thing they would do differently if they were Giovanni


1 thing they would like to try as a good citizen in the future

       2.
  Evaluate their 1-1-1 papers to set the lesson for the next day.

       3.
  Using the 1-1-1 papers to guide you, lead a discussion with the class on what makes a good citizen, if Giovanni followed that, and what the students would do differently if they were Giovanni.

SOLs met in this lesson:
Civics: K.8 (a), 1.10 (d,e), 2.10 (a,d,e)

Compare different versions of Jack and the Beanstalk
Grade 1-2

Objective: 

1. To let children discover there are more ways than one to tell the same story. 

2. To allow children to see that the setting for a story can change it, yet it can be told from a different location. 

3. To encourage children to rewrite a story, keeping the same theme, but changing the time and place and or characters. 

4. To show that there are patterns in stories than carry the plot through and that it can be recognized and identified. 

Website for 5 different versions: 


http://www.pitt.edu/~dash/type0328jack.html

Procedure: 
Lesson One: Read the traditional Jack and the Beanstalk to refresh memories of the characters and setting and plot. Then pick another version of Jack and the Beanstalk to share with the class (you can find one in your library or chose one of the versions identified in the website above). After, do a Venn diagram with the class to compare and contrast the characters, setting and plot traditional Jack with the one you read.

Lesson Two: Read another version of Jack and the Beanstalk. Make a web for each story: characters and setting. Chart title, author and illustrators adding to lesson one's information. 
Keep track of the things Jack does in the story. 

Lesson Three: Read another version of Jack and the Beanstalk. Do a story map of where Jack goes during the story. Use symbols to show things he climbs, where he goes, people he meets. Make a key showing the meaning for each symbol. Chart title , author, and illustrators adding to lessons one and two. Keep track of the things Jack takes. 

Conclusion: main idea: The ultimate would be for the class or groups to rewrite Jack and the Beanstalk changing the setting to somewhere not in any of the books read. 

SOLs met in this lesson:

E/W.2.2   E/W.2.5  

Synonyms and Antonyms 
Grade 2-5
Objective:
1. Students will be able to identify synonyms and antonyms.

2. Students will be able to become familiar with words that have multiple meanings.

Suggest vocabulary from Giovanni and the Beanstalk
beanstalk
music

dancing
opera

curious

sharps

notes
believe

clouds

watering can

flute

French horn

waltz
trumpet
triangle
weak
      wither
scroll

treble clef

march

Procedures:
The teacher will call out words that have the same basic meaning and call out words that are "opposite meaning words." The teacher will ask students to listen for patterns and relationships among the words as he reads them. The teacher will then explain that the students will be discussing synonyms and antonyms. 
1. The teacher will then define synonyms and antonyms. Synonyms are words that have almost the same meaning. Antonyms are words that have opposite meanings. The teacher will explain the some words do have more than one meaning. He may point out various definitions for one word in a dictionary if time permits. Finally, the teacher will explain that using synonyms and antonyms correctly enhances writing and makes writing sound better.

2. The teacher will list Giovanni vocabulary on the board. The teacher will then list a synonym and antonym for each word listed. He may list more than one synonym and antonym if possible.

3. The teacher will then ask questions relating to the student text. The teacher may continue when he feels the class has a solid understanding of synonyms and antonyms and their importance in writing. 

4. The teacher will then pass out small white erase boards to each class member. The teacher will direct students to pay attention as he calls out a word to the class. The teacher will then call out a word and ask for the synonym or antonym of that word. The students will write what they think to be the synonym or antonym on the white erase board and display their answer to the teacher. This process will be repeated as many times as the teacher feels necessary. Students will write neatly on the white erase boards and listen to directions carefully during this portion of the lesson. 

SOLs met in this lesson:

E/W 2.1 (e)

Creating Generalizations
Grades 3-5
Objective: Students will create generalizations using vocabulary
Procedures: 

1.
Using chart paper, the chalkboard, a smart board, or overhead, create the four dance diagram:






2.
Write the content focus keyword in the box at the top and ask students to visualize the topic. (You may want to use opera for this activity). Ask the students, “What word or phrase comes to mind?”

3.
 Field various ideas and work with the class to select two of the ideas. Write those words in the middle boxes.

4.
Cover the keyword and ask students to focus on the words in the middle boxes. Ask students for a one-word connection between the two words. Place this word in the bottom box.

5.
Have the students work in groups of two or three to create sentences that use two or more of the words in the boxes (the sentences they are creating are called generalizations). Have them create 5-10 generalizations. 

6.
Each group should pick one or two of their “best” generalizations to write on chart paper. Discuss each of the generalizations with the class. 

SOLs met in this lesson:

E/W 3.3, 3.4, 4.3, 5.4
Reflective Writing

Grades 3-5
Objective: Students will focus on meta-cognitive thinking by pausing to reflect on their learning.

Procedures:

1.
Give the students a focus question related to Giovanni and the Beanstalk. You may want to pose a question about the opera experience or the story itself. Tell the students the time allotment for their reflective writing. A minimum of 4 minutes is recommended. 

2.
 Reflective writing is not graded and therefore students should be encouraged to write freely. This is not an exercise where students should edit anything, including their thoughts. Thus, if a seemingly unrelated thought pops up in their minds, students should put it in their reflective writing. The reason behind recording all thoughts is that the brain is making connections.

3.
 As students participate in a reflective writing, there may be times when they can’t think of anything to write. When this happens, students should write the following phrase: “I can’t think of anything to write” and repeat it until their brains interject something to write.

4.
 This reflective writing will help students synthesize information. You can either have the class share out their reflective writing or you can collect it for evaluation of what students have learned from Giovanni and the Beanstalk
SOLs met in this lesson:

E/W 3.10, 4.7. 5.8

Position/Claim

Grades 3-5
Objective:
1. Students will take a position or establish a claim about Giovanni and the Beanstalk. They will then build reasons as well as evidence to support their statement.

2. Students will use an advanced organizer to plan for writing.

Procedures:

1. Discuss the story of Giovanni and the Beanstalk.

2. With the students, establish two positions about the opera and place the position on the graphic organizer (example below)


[image: image6]




3. Divide the students either by interest or randomly to one of the two positions. It is quite effective to poll the students informally or their initial reactions to an issue and then assign the opposite position to them for the graphic organizer. In this way, there are far more analytical in their approach to the task.

4. Have students review the opera and then give reason, which are the general causes that prove the position to be correct. Fact/Evidence are the specifics that support the reasons. A minimum of three facts or pieces of evidence that support each reason are required for ample support.

5. Using the graphic organizer for written work or discussion in small or large group is the last step in the process.

6. Guiding questions that assist students in backing up opinions, claims, or assertions with support or proof include:

· Am I stating facts or opinions?

· If it is an opinion, do I need to support it with facts or evidence?

· How can I present the facts to support my opinion in a logical way?

· If I can’t support my claim, should I tell people that I am not sure about the information?

SOLs met in this lesson: E/W 3.1, 3.5, 4.1, 4.2, 4.4, 4.8, 5.1, 5.2, 5.5. 5.8, 5.9

NEWS





Pretend you are an opera critic for a newspaper.  Write a review of your favorite parts of the show.  What did you like about the opera and why?  Was the opera funny, sad, scary, or all of the above?  Send your review to:





Virginia Opera / P.O. Box 2580 / Norfolk, VA  23501











female:	soprano-high


	mezzo-soprano - middle


	alto or contralto - low








male:	tenor - high


	baritone - middle


	     bass – low











Make your own opera pie by listing the different kinds of performing arts that make up one whole opera.





Make each pie piece a different color.  Color in the boxes next to the different components of opera.
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POSITION/CLAIM


Giovanni controlled the events in his life


Events controlled Giovanni’s life.
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Reason
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